
Rubric for Teacher Implementation of UDL
During the fall onsite visits, I asked each of the teams to develop a rubric for UDL implementation.  What would it look like if a teacher had implemented UDL?  The rubrics were remarkably similar and have been combined here.  As you can see, the project focus is very much about good teaching and teaching to diversity.  Technology is a powerful tool that is used in service of UDL principles rather than just tech for the sake of using technology.

This rubric looks at teacher knowledge and implementation.  We are currently developing another around the question “Is UDL making a difference for student learning?”
	
	Beginner
	Novice
	Intermediate
	Advanced
	UDL Idol

	Has an Understanding of UDL Concepts
	Has heard of UDL and wonders what it is.
	Has a basic understanding; has looked at the CAST website or attended a UDL workshop.
	Has read Teaching Every Student in the Digital Age.  Knows the three brain networks and three main principles.
	Knows and applies UDL concepts in teaching.  Can explain UDL concepts to others.
	Mentors others; gives presentations and writes about UDL.  Teaches at CAST.

	Uses Multiple Means of Representation
	Uses mostly lecture and printed textbooks.
	Realizes the need to increase teaching repertoire; beginning to use more visuals, guest speakers, field trips.
	Actively increasing teaching repertoire by using visual, auditory, and kinesthetic teaching methods. Exploring technology for both teaching methods and materials. 
	Uses a large variety of means of representation in both teaching strategies and classroom materials which are matched to student considerations.
	Knows all the subtypes of representation in the UDL guidelines chart and applies them consistently in teaching.  

	Uses Multiple Means of Expression
	Students do worksheets or write paragraphs/essays.
	Realizes the need to increase methods students use to express themselves; beginning to use more oral reports, models, visuals.
	Actively facilitating student ability to practice and demonstrate learning by offering a choice of activities.
	Uses a large variety of means of expression which are matched to student considerations; scaffolds student learning to remove barriers and create opportunities.
	Students are largely self-directed and able to peer-tutor.  Students are all using what works best for them.

	Uses Multiple Means of Engagement
	Considers it the student’s responsibility to be motivated.
	Realizes the need to engage students; beginning to explore students’ interests in topics, methods, and materials.
	Actively engages students with a variety of teaching methods and technology; students have choice in topics and activities.
Teacher is enjoying learning new strategies and tech.
	Engages students by matching teaching methods, materials, and activities with student interests and strengths and allowing choice.  Teacher models lifelong learning.
	Students are excited about learning and attendance is high.  Behaviour problems are minimal because students are engaged.

	Uses Technology in Teaching
	Uses computer to do attendance, word-processing, email, browsing the Internet.  Uses overhead projector and VCR but the green light is still flashing.
	Beginning to explore uses of technology for personal use and in education; looks for lessons and materials online.  Students use tech for some activities, mostly in a lab setting.
	Uses technology such as a computer and presentation system or SMARTBoard in teaching; has classroom tech that students use mostly for word-processing or games.
	Uses technology every day in teaching.  Has technology in the classroom to facilitate student practice, learning, and engagement.  Technology is integrated and not just use of tech for its own sake.
	Understands which features of software and hardware support UDL principles.  Uses computer, SMARTBoard, blogs, wikis, moodle, social networks. email, cell phones in teaching and students never go on MSN during class.

	Lesson Plans reflect UDL principles and practices
	Lesson plans do not include UDL principles; curriculum is one-size-fits all.
	Beginning to explore existing UDL lessons as models; some lessons beginning to reflect UDL principles.
	UDL goals and practices reflected in most lessons; goals are separated from methods used to achieve the goals.
	Using UDL principles has become second nature; principles reflected in all lessons.  Shares UDL lessons with others.  
	Creates a template and learning object repository for UDL lessons.

	Knows the Students in the Class
	Doesn’t know students’ names.  
	Beginning to form an intuitive understanding of students’ strengths and weaknesses but not in a formal way.
	Has profiled class utilizing the Class Profiler Tool on the CAST website.  Can discuss students with colleagues using UDL terminology to describe strengths and weaknesses.
	Understands how student characteristics interact with curriculum elements and considers that when planning and teaching.
	Uses telepathy to connect with students.

	Meets the Needs of Diverse Learners
	A and B students who are auditory learners with good organizational skills and behavior are succeeding.
	Beginning to explore ways to differentiate instruction.
	Is able to differentiate instruction and all non-designated students are succeeding.  Is exploring ways to help students with special needs.
	Collaborates with school-based team, specialists, and SET-BC consultants to address the needs of students are gifted, who speak English as a Second Language, have behavioural issues, are designated as learning-disabled, or are designated 1701 students.  
	Can suggest strategies to colleagues for every kind of learner.  

	Students Have Feelings of Success
	Some kids get a sticker.
	Beginning to understand the importance of positive feedback.
	Students receive positive feedback from peers and teachers and demonstrate pride in their own work.
	Every student experiences success.  All students feel they are part of a community of learners.
	Achieves Enlightenment and World Peace.

	Evaluation Methods consistent with UDL 
	Uses the bell curve and standardized.  It’s a pass/fail world.
	Uses mostly summative assessment; beginning to learn about performance-based assessment.
	Uses performance-based assessment in addition to summative; beginning to use rubrics.
	Uses more performance-based than summative assessment; makes extensive use of rubrics and explains them to students.
	Students create the rubrics used in evaluation.
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